CA-ME: Core Curriculum. Trainer’s Notes
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CORE CURRICULUM: 27 hours:  (13 hours over 3 days taught and 14 hours of self study)

Introduction

The strength of the CA-ME programme is the practicality of its approach, tasks and exercises. Our modules are about introducing an understanding of the cultural components of care and encouraging students to reflect on their practice. This reflection is at a level that students may not previously have achieved. It aims to develop a change in students’ attitudes towards the people in their care, by emphasising the relevance and validity of person-centred care. This means the modules do not offer a tool box of solutions. Rather they aim to build up awareness of how students can increase their knowledge and understanding of the attitudes and expectations of people who have entrusted them with their care. This is generally important in caring activities; here we focus on the implications for care of the particular ethnic cultural backgrounds of different individuals. 

Participants in the programme, whether in full-time study or in work, should have practical experience or be in contact with older people needing care.  The objective of the trainer is to open the minds of the students to their own cultural influences. Key elements of the workbooks are the exercises and pieces of independent study (self-study) often involving interviews and reflections. These may often need to be done in advance of the teaching input. Teaching/ seminar sessions, therefore need to be designed so that the participants can prepare the required work elements in advance. Trainers may follow the tasks in the workbook shown in the Materials/Workbook column in the Trainer’s Notes. The seminar concentrates on the relevant cultural factors, which have to be considered in the context of students’ own experiences and transferred into their own work through the final action plan. The Action Plan is a central element of the module and should therefore be emphasised by trainers so that the participants are encouraged to gather ideas for their plan of action from the very start of their study.

If this is not possible and teaching is to be done by seminars on consecutive days, the Workbook will be a helpful basis for trainers and could be used by students in parallel for the preparation and implementation of the module.

As a trainer, you can use your own material to encourage discussion or role-playing. Attached you will find under the heading Materials/Workbook some numbered suggestions for classroom activities.

CORE CURRICULUM Day 1: Cultural Awareness: Aims and Outcomes

The session will outline the topics to be covered in the core curriculum. It will introduce students to key concepts of culturally-sensitive care and explore its meaning using examples from their own lives and experience. It will work with students to examine their own culture, the culture of those they care for and the culture of their workplace. In particular it will consider how the student’s own personal culture affects the way they deliver care. This session together with the self study to be completed after the session will give students an understanding of the different sorts of culture that can impact on someone’s life.
	
	SECTION 1
DAY 1
	CULTURAL AWARENESS
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	1A
	Introduction
	Introducing students and trainer to one another

Defining two key values underpinning the Core Curriculum:

· A focus on using individual experiences as the basis for learning

· Confidentiality: what is shared in the group or written in any exercises stays in the group.


	WELCOME ROLE PLAY – participants can introduce themselves to one another in their customary way. This will highlight different patterns or rituals of different cultures.
	
	0.25 hours

	1B
	What are the main issues the core curriculum will address?
	· Cultural awareness – why traditions/ customs/ religion are important (knowledge)

· Effective communication and listening  (skills)

· Working in partnership with others (skills/attitudes)

· Cultural competence / sensitivity – what does it mean and how can we ensure we work this way? (attitudes)

· Universal values -  Common needs and cultural differences  (knowledge/ attitudes)
Stress the elements of:

· knowledge

· skills

· attitudes

but also their dynamic interplay
	PRESENTATION

with slides led by course leader/ via handout


	[1]
	0.25 hours

	
	SECTION 1
DAY 1
	CULTURAL AWARENESS
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	1C
	What do we mean by culturally sensitive care?


	A possible definition is included in the student workbook as follows:

Care that is provided in a manner that takes account of those individual needs and preferences that are determined by background, customs, traditions, and religion.

Students should discuss this definition and discuss the following question in order to develop their own definition which the group will then use throughout the module:

How would you work with an older person with an ethnic minority background?
	GROUP DISCUSSION


	[2]
	0.5 hours

	1D
	What does ‘ethnic minority’ mean?



	What does the term mean and how do we, as individuals, understand it? Many students may themselves be from an ethnic minority background.
‘Minority’ as distinct from ‘majority’. Minorities are ‘different’ from ‘majority’ How? 

Differences – but what might be the same? 
Explore common themes common needs and issues such as age and gender.
What are the possible implications of these differences (and similarities) in the context of our work?

Identify issue of cultural stereotyping. Exercise 1.2.f identifies extreme stereotypes and can be used as a role play or group work. It can make students feel very uncomfortable and angry as it confronts deep-seated prejudice, but it can provoke meaningful discussion and valuable learning. It is important that trainers tackle this area to demonstrate that everyone does have prejudices that they need to recognise honestly in order to become culturally-sensitive in their work.
	GROUP DISCUSSION/ GROUP TASK (Packing a culture bag) See [4]
Task 1: Agree a definition of ethnic minority

Task 2: Differences and similarities

Task 3: Implications

Feedback session
	Section 1.2
[3] and [4]
Exercise 1.2.a

Exercise 1.2.b

Exercise 1.2.c

Exercise 1.2.f


	1.5 hours


	
	SECTION 1
DAY 1
	CULTURAL AWARENESS
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	1E
	What does it mean to be ‘culturally aware’?


	Examine a scenario: e.g. a worker in a care home for older people. Use example from student group or scenario [5].
Explore the multiple dimensions of ‘culture’ including:

· Culture of the older person

· Culture of the workplace

· Culture of the individual student

(Also consider issues of age and gender)

What would be important to you (or your parents) if you/ they had to live in a care home?

What do you bring - explore what the individual student brings - their own strengths, experiences and prejudices. Importance of not judging. Stress the importance of a trusting relationship.
	GROUP DISCUSSION
GROUP WORK

DISCUSSION:

PLENARY SESSION – to discuss and share


	Section 1.3

Exercise 1.3.b

Exercise 1.3.c

[5]
	1.5 hours

	1F
	What have we learned?
	Evaluation of learning from the day

	GROUP DISCUSSION
	Section 1.5
	0.5 hours

	SS1
	Self study 


	Set work for next session: a 3-part piece of work to be presented at the beginning of Day 2. The aim is to examine the different sorts of culture that impact on a person.
Describe:
1. Your own personal cultural history’

2. The cultural background of an older person they know or work with

3. The culture of their workplace.
	WORKBOOK and PREPARE PRESENTATION
	Section 1.4
	8 hours


CORE CURRICULUM   Day 2: Communication: Aims and Outcomes

This session focuses on communication and works with students to identify what is good practice in communication, with particular attention to listening. It asks students to consider the various types of communication and the particular challenges of communicating with people from different cultures, with older people and with fellow staff, who may also be from different cultural backgrounds. Students will develop a greater level of self-awareness as assumptions and stereotypes are challenged. At the end of the session, students will have developed a list of attributes of good communication and will carry this into a self study exercise that will test and develop their communication skills.
	
	SECTION 2

DAY 2
	COMMUNICATION
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	2A
	Review
	Student presentations of self study

This will help demonstrate the relationship between past and current life, a key message in this session
.
	PRESENTATIONS AND FEEDBACK
	
	1 hour

	2B
	How do people communicate?
	What do we mean by communication? 


	PRESENTATION and
DISCUSSION

	[6]
	0.5 hours

	2C
	What is good practice in communication?

How does it feel to be listened to?


	Listening – the individual person is the primary resource to understand their needs. Trainers should stress the priority of talking to residents or people being cared for in home care.
Self-awareness is an essential starting point for communicating in a dialogue with service users.

Think about an occasion when someone did not listen to what you were trying to say and how that made you feel?

Think about a time when someone did listen to what you were saying – how did that make you feel?

Group to note and record their feelings against both scenarios.
	GROUP DISCUSSION AND LIST of agreed main attributes of  listening 

DVD or ROLE PLAY [7] AND [8]
Or BARNGA GAME [9]

	Section 2

Exercise 2.2.b

Exercise 2.2.c

Exercise 2.2.d

[7]

[8]
[9]
	1.5 hours


	
	SECTION 2

DAY 2
	COMMUNICATION
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	2D
	What are the particular challenges we face?

Importance of communication in understanding and assessing needs.


	What are the challenges of communicating with people from different cultures?

Students to think about these questions in general terms as well as specifically in relation to their role.

Introduction to web resources should include clear caution to students to use the information they find critically and to use recognised and trusted websites.
	GROUP DISCUSSION

INTRODUCTION TO TOOLS (e.g. speaking cards; phrase list; key sentences etc)
WEB RESOURCES
	Section 2.3

Exercise 2.3.a

Exercise 2.3.b

[10]
CA-ME TOOLS
	0.75 hours

	2E
	What are the attributes of good communication?
	Returning to the attributes of effective listening identified by the group, how might they respond to these challenges? 

What makes communication meaningful and respectful for people with a wide range of communication needs?

 Students to produce a shared list.
	GROUP DISCUSSION

REFINE THE GROUP LIST (2C) – to be distributed to students at next session or by email
	
	0.25 hours

	2F
	What have we learned?
	Evaluation of learning from the day
	GROUP DISCUSSION
	Section 2.6
	0.5 hours

	SS2
	Self study
	Case study in 3 parts 
1. Choose an older person that you don’t normally work with and set down what you think you know about them, what you feel about them and what others may have told you about them.

2. Arrange to talk with the older person about their life to find out what’s important to them and how they see themselves. 
3. Compare what the older person has said to what you expected or were told by others.
	SELF STUDY


	Section 2.5
	4 hours


CORE CURRICULUM Day 3: Cultural Competence: Aims and Outcomes

This session explores partnership working and, in particular, the issues of professional identity and attitudes. It identifies the problem of older people themselves being marginalised in the care process between professionals and reinforces the importance of keeping the older person at the centre. The session also draws together the learning from the previous 2 days and works with students to develop a set of cultural competences with which to go forward to the specialist modules. At the end of the session, students will have summarised a set of competences and considered what will change in their practice as a result. This will be followed up with self study in which each student will draw up a personal action plan.
	
	SECTION 3

DAY 3
	CULTURAL COMPETENCE
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	3A
	Review
	Feedback from self study – case studies
	STUDENT SHORT PRESENTATIONS
	
	1 hour

	3B
	 Partnership and communication


	Why is partnership important and what makes it work well?

Consider partnerships with:

· other staff 

· relatives/carers 

· the older person

Two Scenarios:

Workplace situation showing poor communication and teamwork. 
Workplace situation showing good communication and teamwork.
Raise issues such as:

· Professional identity and pride

· Attitudes - prejudice/ jealousy between professions

· Importance of a shared focus on the service user as core part of the partnership of care

· Empowerment and autonomy for service user


	 PRESENTATION

GROUP WORK/ ROLE PLAY and

DISCUSSION OF ONE OR BOTH SCENARIOS

	Section 2.4

Exercise 2.4.b

[11]
Section 3.2
Exercise 3.2.a
[12]
	1 hour


	
	SECTION 3

DAY 3
	CULTURAL COMPETENCE
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	3C
	Can we bring together all we have learned about cultural awareness and communication into a set of cultural competences?


	Recapitulation session

Group discussion to identify cultural competences to include: 

· Understanding ourselves and our culture – self awareness

· Recognising individual histories and narratives – awareness of others

· Communication and listening

· Working in partnership

· Cultural differences and stereotyping

· Cultural differences but common human values

Discussion of universal values to cover:

· Dignity

· Respect

· Autonomy

· Empowerment

· Empathy

· Decision-making.


	PRESENTATION 

Summary of what we have covered

GROUP DISCUSSION

Task1:

Group develops its own list of competences 

Task 2:

Group develops its own list of universal values
	Section 3

Exercise 3.1.a

[13]

Exercise 3.1.d
	1 hour

	3D
	What will I change?
	Students to answer the question: What will I change as a result of this training?
	GROUP DISCUSSION
	Exercise 3.3.a
	0.5 hours

	3E
	What have we learned?
	Evaluation of learning from the course

What were the key learning points?

What was most memorable?

What could be done differently?
What do students feel has ‘changed’ for them as a result of the training?
	GROUP DISCUSSION

EVALUATION FORM
	[14]
Section 3.5 Evaluation Form
	0.5 hours

	
	SECTION 3

DAY 3
	CULTURAL COMPETENCE
	MODE OF DELIVERY
	MATERIALS/ WORKBOOK SECTION REF
	TIME

	SS3
	Self study
	Prepare a personal action plan
	WORKBOOK  

to develop 

PERSONAL ACTION PLAN
	Section 3.4

Section 3.5 

[15]
	2 hours


APPENDIX: TRAINER’S NOTES, MATERIALS AND SUGGESTED EXERCISES/ SCENARIOS
	NO
	SESSION NO
	TOPIC
	TRAINER’S NOTES/ MATERIALS 

	[1]
	1B
	What the core curriculum will address
	Powerpoint slides 



	[2]
	1C
	What do we mean by culturally-sensitive care?
	Powerpoint slide showing definition 



	[3]
	1D
	What is an ethnic minority?
	Definitions may include:

· Country of birth

· Nationality

· Language spoken at home

· Parents’ country of birth

· Skin colour

· National/geographical origin

· Racial group

· Religion

As defined by UK Office of National Statistics

	[4]
	1D
	What is an ethnic minority – Packing a culture bag
	Each student gets a bag with cards and pens. They need to write down 8 typical characteristics of their own culture and pin them onto a board. If there are several students from the same culture they need to agree together on the 8 characteristics to ‘pack in their bag’.

The Group can then discuss how far they can identify personally with these ‘typical’ characteristics.  Does an individual really ‘represent’ a culture? What feelings are aroused when others attribute such characteristics to you?


	NO
	SESSION NO
	TOPIC
	TRAINER’S NOTES/ MATERIALS 

	[5]
	1E
	What does it mean to be culturally aware?
	Trainer may use an example from the student group’s experience. Alternatively the following scenario:

Scenario: Mrs J was an 82 year-old woman originally from Nigeria. She had been living in Britain for 30 years. She had recently become very ill and was admitted to hospital where her condition meant she was confined to bed. She was able to speak some English but was far more comfortable speaking her own language. Her two sons visited only occasionally and most of her day she spent lying in bed with her eyes closed and not interacting with staff, despite their efforts to engage her.

Mrs J, however, had a good relationship with one member of staff who was also Nigerian and able to speak her language. Whenever she was on duty, the staff member helped Mrs J with her meals. At these times, there was lots of laughter and sharing experiences and Mrs J managed to finish most of her meal. At other times when the staff member was not on duty, Mrs J refused to eat her meals.

.

The case study raises a number of issues:

· The importance of a trusting relationship

· How understanding a person’s culture and language can facilitate more meaningful interactions

· How the absence of this understanding can lead to a person becoming depressed and, for example, refusing to eat.



	[6]
	2B
	How do people communicate?
	DVD material showing examples of good and bad communication (CA-ME DVD)

Trainer to cover:

· Verbal 

· Non-verbal – body language

· Asking the right question - Open and closed questions 

· Observation and listening

· Empathy



	[7]
	2C
	What is good practice in communication?
	In addition to above communication types also explore:

· language and use of language (e.g. how people are addressed – names)

· negotiation and agreement

· influence of age (e.g. age-related problems such as sensory loss)

· influence of gender (e.g. male worker/ female service user in certain cultures)


	[8]
	2C
	What is good practice in communication?
	Again, CA-ME DVD can be used as this provides examples of good and bad communication. Alternatively, a role play exercise would be suggested here.

	[9]
	2C
	What is good practice in communication?
	BARNGA Game. BARNGA is designed to explore factors related to communication problems in intercultural situations. BARNGA introduces the shock of realising that in spite of many similarities, people from other cultures have differences in the way they do things. Their rules are different from our rules. You have to understand and reconcile these differences to function effectively in a cross-cultural team. (See below for fuller description and instructions.
Barnga - Facilitators Pack 

ISBN: 978-1-931930-30-7 

A Simulation Game on Cultural Clashes (25th Anniversary Edition)
Sivasailam Thiagarajan with Raja Thiagarajan Paperback - 132 pp.


	[10]
	2D
	What are the communication challenges?
	Tool box examples – downloaded to share with student group – e.g. phrase lists
Demonstration of web search for information on cultural traditions. It would be useful if trainers demonstrated the variety of quality of information available on the web. This will help underline to students that they need to use information obtained on websites critically.

	[11]
	3B
	Why is partnership important and what makes it work well?
	Powerpoint slides outlining characteristics of partnership


	[12]
	3B
	Why is partnership important and what makes it work well?
	Trainers should encourage students to share examples from their own experience either in the care environment or in another environment.
1 - showing poor partnership and teamwork

1 - showing good partnership and teamwork



	[13]
	3C
	A set of cultural competences
	Powerpoint slide summarising cultural competences



	[14]
	3E
	What have we learned?
	Downloadable Evaluation Form (see Core Curriculum workbook)


	[15]
	SS3
	Personal Action Plan
	The workbook contains a framework for students to follow to prepare their personal action plan. Trainers may wish to use this or to adapt it to suit their student group.


BARNGA: How it works 

Participants take part in a simple card game in small groups. The only way they can communication is through gestures and grunts, no talking or written messages are allowed. At first they are all playing the same game, with the same rules. Conflict and confusion begins to occur when members move from group to group because the rules of each game vary. This can simulate cross-cultural encounters, where people tend to believe - falsely - that they share the same understanding of the basic rules. The same situation often occurs across departments. To combat this philosophy, players must first recognise the existence of conflicting sets of rules - then struggle to reconcile them.

 

Involving intensive interaction between participants, Barnga explores the fundamental aspects of unexpected change and the resulting communication breakdowns. The power of this simulation game is in the de-brief. As a group the facilitator explores the emotions and feelings experienced by the players. Then with analogies the facilitator helps players relate the game events to real life situations. Finally, they are given the opportunity to plan suitable strategies to modify their behaviour should they replay the game and relate these into lessons they can taken back to the real world and workplace. 

Barnga

BARNGA is so easy to use that its procedure is a joy for both the experienced and the inexperienced game facilitator. The game almost immediately involves all its players and supplies are easily procurable. Careful planning of the follow-up debriefing period helps assure that all participants will become aware of and reflect on the learning from the exercise.

The game works like this:

Players form small groups of, say, four-six players each. Each group sits separated from the others. They receive a modified deck of cards (each deck containing only the same few cards) and a sheet of rules for playing a new card game called "Five Tricks." They have a few minutes to study the rules and practice playing the game. Once everyone has the hang of it, the facilitator collects the rule sheets and at the same time imposes a strict command of "no verbal communication." This means that players may gesture or draw pictures if they wish, but may neither speak (orally or by signing) nor write words. Clearly, communication, should it be needed, is going to be more difficult henceforth. Since the game is so simple and so short, this artificial barrier to communication forces the players, within the simulated setting, to be as creative and alert as possible. Frequently at this point there is a little nervous laughter, some stifled last words, and finally a settling in to playing "Five Tricks" without the written rules and in silence. The facilitator then announces a tournament. As in any tournament, some players leave their home table and move to another, some from that other table have moved to yet another, and so on. They sit down at their new table, look around, and begin at once playing "Five Tricks." Shortly thereafter an almost imperceptible change is felt in the room, then expressions of uncertainty. . . murmurs of frustration. .. chuckles... fists banging on

tables. The tournament, with more movement to other tables, continues for another ten minutes or so amidst growing uncertainty, frustration, laughter, banging on tables. Sometimes someone is all ready to claim a "trick" when someone else reaches out and takes it. Sometimes someone makes an effort to draw a picture clarifying an uncertainty. Sometimes whoever was at the table first prevails, sometimes the more aggressive. When, during the debriefing, the facilitator probes for what might have been going on, someone takes another player to task for not learning the rules correctly. Someone else confesses that she never was very good at cards. Someone else speaks about others trying to cheat. And several suggest that each table originally had been given a different set of rules. Some are sure of this; others think it might be true; others hadn't considered it. In fact, at the beginning of the game each group had received a slightly different version of a basic set of rules to "Five Tricks." In one set, for example, Ace is high; in another, Ace low. In one set diamonds are trump, in another spades, in another there is no trump at all. Variations on these few differences are the only differences, no matter how many groups are playing. This means that virtually everything except one or two aspects is the same for everyone.

Here is the beauty of BARNGA--everything appears to be the same, and in fact almost everything is the same, yet great confusion, uncertainty, misunderstanding and misjudgments fill the room because of just a few differences. Even those who understand that the rules are different (and many do) are not necessarily clear about how they are different. And even those who understand how they are different have difficulty bridging the communication barriers to work out a solution. These concepts spark the energy generated by the game and provide the starting point for a group follow-up discussion rich in observations of how what happened can be seen as metaphors for what happens in real life.
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